Section 2: Needs for Learning and Present Level of Academic Achievement &

 Functional Performance

	Factors to Consider in Order to Provide a Free and Appropriate Public Education (FAPE)

Consider (check) each of the following and comment as appropriate:    Consider (check) each of the following.  Needs in any of the following


   
        require a statement in the comments below.

 FORMCHECKBOX 
  strengths of the student

 FORMCHECKBOX 
  communication needs of the student

 FORMCHECKBOX 
  parent input and concerns for enhancing the education of the
 FORMCHECKBOX 
  positive behavior intervention, supports, and strategies for students 

       student

                       whose behavior impedes learning

 FORMCHECKBOX 
  results of an initial evaluation or the most recent reevaluation
 FORMCHECKBOX 
  language needs for students with limited English proficiency

       of the student

 FORMCHECKBOX 
  Braille instruction for students who are blind or visually impaired

 FORMCHECKBOX 
  progress on the current IEP annual goals and objectives
 FORMCHECKBOX 
  communication and language for students who are deaf or hearing 

 FORMCHECKBOX 
  student’s anticipated needs or other matters

impaired



 FORMCHECKBOX 
  the need for assistive technology devices or services

Comments:       





Consideration of Special Factors in Order to Provide a Free and Appropriate Public Education (FAPE). 

The IEP Team must complete this section. In both columns, all boxes must be checked to verify consideration. Comments to items in the left column are optional. Some of the special factors (right column) will not apply to a given student; however, each IEP Team for every student must consider each factor and check every box. Significant needs related to items in the right column require a statement to that effect.

· The IEP Team shall consider the communication needs of the student.
· In the case of a student whose behavior impedes his or her learning or that of others, consider, when appropriate, strategies, including positive behavioral interventions, strategies, and supports to address that behavior.

· In the case of a student with limited English proficiency, consider the language needs of the student as such needs relate to the student’s IEP.

· In the case of a student who is blind or visually impaired, provide for instruction in Braille and the use of Braille unless the IEP Team determines, after an evaluation of the student’s reading and writing skills, needs, and appropriate reading and writing media (including an evaluation of the student’s future needs for instruction in Braille or the use of Braille), that instruction in Braille or the use of Braille is not appropriate for the student.

· In the case of a student who is deaf or hearing impaired, consider the student’s language and communication needs, opportunities for direct communications with peers and professional personnel in the student’s language and communication mode, academic level, and full range of needs, including opportunities for direct instruction in the student’s language and communication mode.

· The IEP Team shall consider whether the student requires assistive technology devices and services.

Assistive Technology Defined [34 CFR §300.308]:
(a) Each public agency shall ensure that assistive technology devices or assistive technology services, or both, as those terms are defined in §§300.5-300.6, are made available to a child with a disability if required as a part of the child’s—

(1) Special education under §300.26;

(2) Related services under §300.24; or

(3) Supplementary aids and services under §§300.28, and 300.550(b)(2). 

	Present Level of Academic Achievement and Functional Performance– in understandable terms:  explain the data, areas of need, and how the disability affects his/her involvement and progress in the general education curriculum (or participation in appropriate activities for preschool students).




Present Level of Academic Achievement and Functional Performance (PLAAFP): 
· The present level determines approaches for ensuring involvement in, or adaptations or modifications to, the general curriculum. Each area of identified educational need must be addressed in at least one of the following: annual goals, supplementary aids/services/supports, or secondary transition services.
· The PLAAFP should accurately describe the student’s performance in all areas of education that are affected by the student’s disability. For preschool children, the PLAAFP should describe how the disability affects the child’s participation in appropriate activities. It is helpful to consider the key role of present level of performance in the overall development of the IEP [R340.1721e(2)(a) & 34 CFR §300.347(a)(1)] .
· Every certified staff person on the IEP listed as consultation, service, and/or program, must have a written PLAAFP statement.
· Present level of performance information supports the IEP Team’s determination of supplementary aids/services/personnel supports, annual goals and short-term objectives, and state- and district-wide assessments on the IEP. The PLAAFP statement(s) should include four elements (in no particular order) [34 CFR §300.347(a)]:

1. A narrative summary of the baseline data. In understandable terms, explain the data, areas of need, and how the disability affects progress in the general curriculum. 
The narrative summary must be sufficient to provide a foundation for education planning (a starting point for instruction).

Example: Charlie knows how to compute math problems, but is unable to meet the 5th grade standards (80% on math benchmarks) for understanding and applying problem solving strategies to story problems. He does not understand the relationship between a description and a mathematical solution. Charlie scored at the 2.8 level on the solving section of the Key Math test, and 4.8 on the Computation section. He completes word problems with 50% accuracy.
  2.  Baseline data may be obtained from criterion referenced tests, standardized achieve-    

  ment tests, diagnostic tests, classroom performance, systematic observations, state- or  

  district-wide assessments, checklists, progress reports, report cards, student input,

  parent input, or any combination of the above.

Example (baseline data in bold): Charlie knows how to compute math problems, but is unable to meet the 5th grade standards (80% on math benchmarks) for understanding and applying problem solving strategies to story problems.  He does not understand the relationship between a description and a mathematical solution. Charlie scored at the 2.8 level on the solving section of the Key Math test and 4.8 on the Computation section. He completes word problems with 50% accuracy.
3. A statement of how the disability impacts the student’s involvement/progress in the
general curriculum. Such as: 

· “needs skills to perform independent tasks required for daily living”
· “auditory processing needs affects ability to take notes during lectures”

· “needs organizational skills for completing work on time” 

· “requires assistance to interact with other children during group play”

· “need for reading skills impedes completion of work at grade level”
· “has difficulty participating in general physical education class”
· “needs skills to pass classes required for graduation by year’s end”
· “behavior prevents independent work on general education assignments”
            Example of how the disability impacts the student’s involvement/progress in the general 
            curriculum (in bold): Charlie knows how to compute math problems, but is unable to 
   meet the 5th grade standards (80% on math benchmarks) for understanding and 

   applying problem solving strategies to story problems.  He does not understand the   

   relationship between a description and a mathematical solution. Charlie scored at the 2.8 
   level on the solving section of the Key Math test, and 4.8 on the Computation section. He 
   completes word problems with 50% accuracy.
        4. A description of area(s) of educational need. “Areas” may refer to:
· An academic subject area such as math, reading, social studies, language arts
· A functional area such as self-care, social skills, behavior, adaptive functioning
· An area of disability such as speech/language behavior, motor functioning  

Example of area(s) of educational needs (in bold): Charlie knows how to compute math problems, but is unable to meet the 5th grade standards (80% on math benchmarks) for understanding and applying problem solving strategies to story problems.  He does not understand the relationship between a description and a mathematical solution. Charlie scored at the 2.8 level on the solving section of the Key Math test, and 4.8 on the Computation section. He completes word problems with 50% accuracy.

More examples of PLAAFP narratives:
"Teacher records show that John turns in a weekly average of 60% of his math assignments, and 50% of his English assignments (100% expected).  Fewer than 75% of assignments turned in are complete.  He appears capable of completing the work as given. This performance jeopardizes completion of his coursework for graduation."
"In unstructured settings and transitional times of the day, Joanne’s activity level increases and she more likely violates school rules, or becomes agitated and angry. Joanne does not de-escalate behavior and is not willing to discuss situations afterward.  Disciplinary records indicate 8 disciplinary removals in the past 10 school days and 27 in 3 previous months, causing her to fall behind in her schoolwork. Joanne’s reading fluency is interrupted by substitutions. Joanne does not efficiently use context or phonics clues which affect her progress in reading as indicated by her performance on third grade classroom oral reading benchmark tests."  
Physical Education - Physical education services, specially designed if necessary, must be made available to every student with a disability. If modifications are needed for the student to be able to participate in a general physical education program, those modifications must be described in the IEP. If a student with a disability needs a specially designed physical education program provided by special education, that program must be addressed in all applicable areas of the IEP (PLAAFP, annual goals and short-term objectives, and services to be provided) [34 CFR §§300.24(b)(2), 300.307]. 
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